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Abstract 
Teachers always feel frustrated when their message cannot get through to their students, or when they can see that students lose 
their motivation for learning English. However, motivation has always been a pivotal concept in the study of language learning. 
Therefore, this paper is devoted to a few issues on motivation in the learning of English at the Faculty of Informatics and 
Management of the University of Hradec Kralove in the Czech Republic. More specifically, the paper determines several driving 
forces or incentives which might make students motivated to learn L2. 
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1. Introduction 
     Teachers always feel frustrated when their message cannot get through to their students, or when they can see   
that students lose their motivation for learning English. However, motivation has always been a pivotal concept in 
the study of language learning. Therefore, this paper describes a few theoretical and practical motivational issues. 
Specific attention is then devoted to motivation for the learning of English at the Faculty of Informatics and 
Management of the University of Hradec Kralove in the Czech Republic. More specifically, the paper determines 
several driving forces or incentives which might make students motivated to learn L2. 
     Much research has been done in the field of motivation by the following experts: Deci and Ryan (1985), Dörnyei 
(2005, 2008), Gardner (2001), Ushioda (2001, 2008), or Weiner (1992). According to Dörnyei (2005), the history of 
L2 motivation research has undergone three key developmental stages so far: the social psychological period (1959-
1990), the cognitive-situated period (during the 1990’s) and a mixture of new approaches (past decade). However, 
for the purpose of this paper, the most important period is the past decade. 
     A mixture of new approaches (past decade) in L2 motivation research is characterized by an interest in the 
motivational change and in the relationship between motivation and identity/self. The best-known concepts are as 
follows: process-oriented conceptualization of motivation (based mainly on dynamic character and temporal 
variation of motivation); motivation as investment; and ideal and ought-to L2 self. The last concept has brought 
about a radical change in the research on motivation. In 2005 Dörnyei proposed a new approach to the 
understanding of L2 motivation, conceived within an L2 Motivational Self System, which attempts to integrate a 
number of L2 theories (e.g. Gardner, 2001; Ushioda, 2001) with findings of self research in psychology. 
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     Over the past two decades there has been an interest among psychologists - self theorists in the active, dynamic 
nature of the self-system. First introduced by Markus and Nurius (1986), the concept of the possible self represents 
individuals’ ideas of what they might become, what they would like to become and what they are afraid of 
becoming. That is, possible selves are specific representations of one’s self in future states, involving thoughts, 
images and senses, and are in many ways the manifestations of one’s goals and aspiration. From a motivational 
point of view, two types of possible selves, the ideal self and they ought to self, seemed particularly relevant 
(Higgins, 1987). The former refers to the representation of the attributes that someone would ideally like to possess 
(i.e. representation of hopes, aspirations or wishes), whereas the latter refers to the attributes that one believes one 
ought to possess (i.e. a representation of someone’s sense of your duty, obligations or responsibilities) and which 
therefore may bear little resemblance to desires or wishes. The motivational aspect of these self-guides was 
explained by Higgins’s (1987, 1998) self-discrepancy theory, postulating that motivation involves the desire for 
people to reduce the discrepancy between their actual and ideal/ought selves. 
     This self research gripped Dörnyei’s attention in 2005. He immediately spotted a new challenging opportunity 
for motivational research. Moreover, he proposed a new approach to the understanding of L2 motivation, conceived 
within the ‘L2 Motivational Self System’, which attempts to integrate a number of influential L2 theories (e.g. by 
Gardner, 2001; Ushioda, 2001) with findings of self research in psychology (e.g. Higgins, 1987; Markus and Nurius, 
1986). He suggests three main components of the L2 Motivational Self System: 
x Ideal L2 Self, which is the L2-specific facet of one’s ‘ideal self’: If the person we would like to become 
speaks an L2, the ‘ideal L2 self’ is a powerful motivator to learn the L2. 
x Ought-to L2 Self, which concerns the attributes that one believes one ought to possess to meet expectations 
and to avoid possible negative outcomes. 
x L2 Learning Experience, which concerns situated motives related to the immediate learning environment 
and experience (e.g. the impact of the teacher, the curriculum, the peer group, the experience of success). 
     Consequently, there exist six conditions for the motivating capacity of the ideal and ought-to selves, which are 
true only if 1) the learner has a desired future self-image; 2) this self-image/ future self-image is elaborate and vivid; 
3) the self-image/future self-image is perceived as plausible and is in harmony – or at least does not clash – with the 
expectations of the learner’s family, peers and other elements of the social environment; 4) the self-image/future 
self-image is regularly activated in his/ her working self-concept; 5) the self-image/future self-image is accompanied 
by relevant and effective procedural strategies that act as a roadmap towards the goal; 6) the self-image/future self-
image also contains elaborate information about the negative consequences of not achieving the desired end-state. 
2. Questionnaire 
At the beginning of this very small scale research three questions were asked: 
1. What do I want to examine? 
2. What kind of research method shall I use? 
3. What kind of research instruments/ tools shall I employ? 
     1. The subject of our research was obviously university learner’s motivation for studying English language. 
     2. Only qualitative methods were employed as 5 open-ended questions were included in the questionnaire. 
     3. A format of questionnaire was exploited and it consisted of five simple questions aimed at answering the 
question of students’ motivation to learn English. They were as follows: 
1) What or who made you study English? 
2) Do you consider studying of English important for your future? Why yes or why not? 
3) Which learning strategies do you find important when studying English and why? 
4) Which teaching strategies do you consider useful when studying English and why? 
5) What motivational factor/s do you find useful or miss when studying English at the faculty? 
     These questions were given to 19 students at the end of the summer semester of 2010. Those were students of 
Management of Tourism (16), Information Management (2) and Financial Management (1). All students responded 
to the first two questions, the following three questions were not answered by everybody. Furthermore, not all 
students expressed clearly on the why questions. As seen above, the questions could be divided into three main areas 
describing general facts about studying English (questions 1,2); depicting facilitators of the learning process 
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(questions 3,4); and eliciting specific motivational or de-motivational factors of a learning process at the institution 
(question 5). 
3. Evaluation 
     As far as question 1 is concerned, there arose three reasons why students decided to study English. The most 
powerful  factor  for  seven  students  seemed  to  be  a  student’s  family  (mother  or  father  or  both),  who  made  the  
decision. Six students started to learn English as it was a compulsory subject at school and only six students 
admitted studying English because they like it and they consider it important and necessary for living in the present 
world. 
     All 19 students definitely regard studying of English crucial for their future. The most common reason (13) was 
that English is a language of international communication and students will need it when going abroad. Four 
students said that it might be required in their future jobs. Finally, one student stated that mastering English was a 
part of basic human knowledge and one student claimed that English was a language of computers. 
     Among the learning strategies which can improve students’ communication skills in L2, perceiving and 
remembering of new words, the following strategies were listed: 
x reading articles and books in English; 
x talking to friends/ foreigners/ native speakers who cannot speak Czech and trying to express one’s 
opinions; 
x watching films, TV series in English and with English subtitles; 
x listening to English, English music; 
x practising English as much as possible; studying it daily; 
x traineeship/ or a stay abroad; 
x writing essays and getting  feedback; 
x writing down unknown words, looking them up in a monolingual dictionary and consequently putting them 
into a context; 
x revising words and practising pronunciation (mentioned marginally only). 
     (For further reference see O’Malley and Chamot, 1990.) 
     And how can a teacher contribute with his/ her effort to a smoother and more motivating learning process of his/ 
her students and make them being more involved in it? Obviously, by letting students discuss things on an 
interesting/ challenging topic as it was emphasized in the questionnaires. Moreover, s/he should present any topic 
in an entertaining and funny way, such as Komenský’s school of play.  Other tips for teaching strategies were as 
follows: 
x forcing students to express their opinions on the particular topic, both in speaking and writing; 
x establishing classes with a native teacher of English who would converse with them; 
x introducing audio tapes, video in classes; 
x studying and drilling grammar, doing grammar quizzes; 
x reading original texts in L2; 
x revising words; 
x practising pronunciation (mentioned marginally only). 
     All the above teaching strategies should enhance students’ ability to communicate in English and help them 
overcome difficulties in L2 communication in a less stressful way. 
     The  key  question  5  might  provide  a  teacher  with  good  advice  on  how  to  increase  or  diminish  students’  
motivation when studying English at the faculty, in this case at the Faculty of Informatics and Management of the 
University of Hradec Kralove in the Czech Republic. As indicated in the questionnaires, students appreciate a 
caring, communicative, concerned, encouraging, open-minded, supportive and understanding teacher or, perhaps, a 
mentor who is always willing to listen to each of them (see Fig. 1). Furthermore, they value the teacher who gives 
them feedback on their performance, attempts to help solve their problems or difficulties in developing L2 
communication skills and in developing further students’ language skills with which they entered the class. In 
addition, s/he should find a regular and appropriate period for recycling the new material and its assessment. 
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Students also welcome a chance to be able to go to study abroad for some time and to choose from a wide range of 
optional subjects offered to them in English. But, on the other hand, they would make some of them compulsory. 
Moreover, they would leave out studying of unnecessary grammar units or extensive reading from textbooks. There 
are  also  a  couple  of  statements  which  contradict  each  other,  such  as  a  critical  tone  of  a  teacher  or  a  number  of  
subjects in English. Nevertheless, generally, students are satisfied with studying of English at the faculty. 
Figure 1. The characteristics of the "ideal' teacher [George, 1997] 
4. Conclusion 
I am fully aware of the fact that the above mentioned data are definitely limited as a number of students who 
responded to the questions are small and a scope of questions is slightly narrow. Moreover, students usually have 
only  2-4  hours  (1  hour  =  45  minutes)  of  English  per  week  and  one  semester  consists  of  13  weeks  at  maximum.  
Therefore, motivational factors, such as building a deeper personal relationship with students, involving learners in 
developing a curriculum for a particular subject in English, or offering rewards, are simply out of question. 
However, the questionnaires certainly uncover the paramount strategies which the university learners require in their 
learning process and which hopefully motivate them in studying English. And teachers should inevitably focus on 
their learners’ needs. Among motivational driving forces I would emphasize teacher’s endless enthusiasm to 
learners’ effort to express their beliefs, ideas, opinions, and thoughts in a foreign language, teacher’s encouragement 
to make them feel free to speak even with errors, and in this way to make them more confident to speak in L2, or 
simply show them how they could succeed in mastering L2 by providing them with some learning strategies. 
Finally, I think that showing enthusiasm for teaching and students’ learning inevitably leads to a classroom 
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atmosphere in which motivation arises easily because as Goethe (Motivational quotations, 9.12.2010) once stated, 
knowing is not enough; we must apply. Willing is not enough; we must do.
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